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MATHIS INDEPENDENT SCHOOL DISTRICT 

GRADING PROCEDURES 

MATHIS ELEMENTARY & MATHIS INTERMEDIATE 

 

GRADING PROCEDURES 

 
STUDENT MASTERY OF LEARNING - (STUDENT SUCCESS IS THE ONLY OPTION) 

 

As used in these regulations, the term mastery refers to the knowledge and skills necessary for students to be 

academically successful. Grades earned commonly reflect the degree to which students attain mastery in any 

given class. Further, student mastery implies foundational understanding necessary in developing skills and 

processes on a continuum from simple to complex.  

To determine the content on which mastery is based, teachers will rely on the state TEKS as reflected in the 

District scope and sequences, curriculum guides and/or advanced course curricula. This mastery will be 

supported by research-based instructional practices, available technology, community resources and 

textbooks. Pulling from this vast range of resources, the teacher will create lessons that reflect the TEKS 

being targeted and include assessment strategies appropriate for the learning of all students.  

Effective teachers use a variety of formative and summative assessments to determine mastery of content and 

skills being taught. Assessments may include but are not limited to student performances and projects, 

teacher observation of developmental skills, work samples, oral interviews and written assignments. Grading 

strategies will also differ depending on whether or not a teacher is instructing in skills, theory, processes or 

products.  

Recording mastery at one point in time does not guarantee lifelong mastery, nor does it relieve teachers of 

the responsibility of reviewing content as part of ongoing instruction. 

 

TEACHER’S EXPECTATIONS: 
Teachers are expected to provide re-teaching and re-testing opportunities including learning opportunities to 

make up work for students with academic grades lower than a 70 to ensure that students master the learning 

objectives.    Teachers are expected to plan  a variety of instructional strategies including lesson plans that 

provide students with re-teaching and re-testing opportunities to ensure student mastery of learning.    

 

STUDENT’S EXPECTATIONS: 
Students with academic grades lower than 70 are expected to participate in the re-teaching and re-testing 

opportunities to ensure mastery of learning.  Students who desire to improve an academic grade lower than 

an 85 are provided by the teacher with learning opportunities to excel.   
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I. Rationale  

A. Overview and Philosophy: 
 

The Mathis Independent School District mission is to ensure equal educational opportunity 

for each student and teach students in a way that ensures academic success, high standards of 

achievement, and achievement of the individual’s potential. 

In order to assess progress towards the goal of student success, an effective grading and 

reporting system which accurately reports each student’s educational achievement is required. 

The Mathis Independent School District’s grading and reporting system is based on the 

following philosophy: 

1. Grades assess the student’s mastery of Texas Essential Knowledge and Skills and 

district objectives of the particular subject area and may be indicators of the 

student’s preparation for successful employment. 

2. Student performance will be assessed through a variety of procedures such as 

written tests, daily work, oral recitation, assigned projects, class participation, 

performance based assessments, other forms of assessments and make-up work 

and tests as per guidelines contained herein. 

3. Grades reflect the student’s understanding and progress towards mastery of the 

subject matter and are not to be reflective of student behavior. 

4. The goal of instruction is for students to learn.  Since abilities and skills of 

students may vary, concepts should be presented in a variety of ways and students 

should be given adequate time to learn new material.  Failure must not be an 

option for students.  Every opportunity must be utilized in efforts to ensure 

students are successful. 

5. Grades will reflect mastery of the Texas Essential Knowledge and Skills (TEKS) 

hierarchical learning based on Bloom’s Taxonomy and focus on higher order 

thinking skills. 

B. School Communication: 

 

1. Students and parents need to be kept informed of grades, progress, and 

opportunities for re-teaching/re-testing. 

 

2. At the end of the first three weeks of a grading period, a progress report must be 

sent home for all students.  Progress reports are intended to inform parents and 

students in time for deficiencies to be corrected and for parent/teacher conferences 

to be scheduled. Progress reports will be given in numerical terms.  

 

3. Parents/Legal guardians will be provided written notice of a student’s performance 

in each class or subject once every six weeks. 

 

4. If a student’s level of achievement for the grading period is below the level 

required for course credit or grade level advancement, the report card shall state 
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the need for a conference between the appropriate teacher and the student and/or 

parent and shall summarize the requirements for advancement of course credit. 

 

5. Teachers shall advise parents in the grade report whether students are 

recommended or required to attend tutorial in the subsequent six-week grading 

period. 

 

6. Parent-teacher conferences should focus on specific efforts to help the student 

improve by discussing and reviewing the pupil’s strengths and weaknesses.  

 

 

II. Academic Instruction 

A. Instruction and Assessment 

 

In order to be consistent with the philosophy of student success and equity of educational 

opportunity, teachers should use a variety of instructional strategies.  Assessment grades 

should reflect the extensive data collected on each student using instruments such as the 

following: 

 1.  Problem-situations: 

 2.  Oral presentations; 

 3.  Projects or independent study; 

 4.  Analysis of creative products; 

 5.  Skills demonstrations or performances; 

6.  Essay examinations with definite questions; 

 7.  Traditional essay examinations with general questions; 

 8.  Compositions appropriate to the subject; 

 9.  Daily recitations or papers; 

 10. Short-answer objective tests or quizzes; 

 11.  Teacher observation; 

 12. Portfolio assessment. 

B. Re-teaching: 
 

1. Re-teaching is defined as another presentation of content, usually to provide an 

additional opportunity for a student to learn. Re-teaching may vary from subject to 

subject or from class to class, even from student to student. It may be as simple as 

repeating the concept. If the student still does not understand the concept, the teacher 

will use different materials or modalities to present the concept again. For example, if 

the initial instruction was primarily visual, the reteach activity might be manipulative; 

or, if the teacher used the deductive approach initially, the reteach activity might use 

an inductive approach. In this way, the student will gain a new perspective on the task. 

 

2. Re-teaching is an integral part of the learning cycle and may occur in many different 

situations. Some examples include: 

 

 During direct teach as teacher checks for understanding; 
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 During guided practice as a teacher monitors; and/or 

 During independent practice as students work individually or in cooperative 

learning groups. 

 

3. Teachers should plan for re-teaching at the same time they are planning initial 

instruction. When this is done, alternative instructional strategies should be used. 

 

4. If initial re-teaching efforts are unsuccessful, the more complex process of remediation 

may be necessary. Remediation implies analysis of the learning task and further 

diagnosis of a student’s need, including the identification of deficient prerequisite 

skills. Remediation may occur in many different situations. Some examples include: 

 

 As a teacher works with small groups during class time while other students 

work independently; 

 In a tutorial class; and/or 

 An accelerated learning class. 

 

5. In applying reteach procedures or remediation and the grading policy, school 

administrators and teachers need to ensure fairness and promote success for all 

students. 

 

6. Re-teaching is important and school administrators and teachers are responsible for 

seeing that it happens. Collegial sharing of ideas is encouraged. 

C. Re-testing 

 

1. Re-testing will take place upon student failure and after additional instruction.  

2. The teacher must schedule the retest within five (5) days of receipt of the failing 

grade. 

3. The student may raise his/her score to a maximum of 85 by taking the retest. 

D. Homework: 
 

  1. Homework should be reasonable, relevant, and challenging. 

2. Homework should connect school work to real world situations insofar as possible. 

3. Assigned homework should be integrated into the assessment process and averaged 

accordingly. 

4. Homework for GT/Pre-AP/AP and Dual Enrollment classes may be given on a daily 

basis. 

 

E. Academic Instruction & Assessment for Mastery of Learning 

 
Students with academic grades lower than a 70 must be provided opportunities of re-teaching, 

re-testing, and with learning opportunities to ensure that students master the learning 

objectives. In order to be consistent with the philosophy of student success and equity of 

educational opportunity, teachers should use a variety of instructional strategies. Academic 
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grades should reflect the extensive data collected on each student using instruments such as 

the following:  

 Problem-situations:  

 Oral presentations;  

 Projects or independent study;  

 Analysis of creative products;  

 Skills demonstrations or performances;  

 Essay examinations with definite questions;  

 Traditional essay examinations with general questions;  

 Compositions appropriate to the subject;  

 Daily recitations or papers;  

 Short-answer objective tests or quizzes;  

 Teacher observation;  

 Authentic Student Assessments/Portfolio assessment.  

 

F. Cheating: 
 

1. Cheating is interpreted as an activity which involves the unauthorized giving or 

receiving help, offering or seeking aid, or the use of material prepared in advance for 

use on an assessment. Cheating also involves books or notes in any form being used 

during an examination without the permission of the teacher. The penalty is a zero on 

that work.  Additional incidents may warrant consequences as outlined in “General 

Conduct Violations” of the Mathis ISD Student Code of Conduct. 

  

2. The statement, “The penalty is a zero on that work,” is interpreted to mean the actual 

work that the student cheated on by itself or that the student had access to during the 

examination at the time the student was caught cheating. Re-testing will not be 

allowed in this situation. 

 

3. Plagiarism (the stealing and passing off/presenting as new, original and one’s own 

idea or product derived from an existing source) is cheating.  

 

4. A test given in parts and to which the student has not had access at the time he/she was 

caught cheating is not intended to mean “on that work”. 

 

III. Grading 

A. Grading Categories 

 Grades should reflect the academic progress of a student.  Six weeks grades are composed 

 of major assessments and daily work.  These grading categories are described below: 

  Major Assessments  

Major assessments are sixty percent (60%) of the grade. These major assessments 

must include a minimum of three per six-week period. Major assessments include unit 
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evaluations, major projects based on clearly defined criteria, performances, six weeks 

exams, student performance based projects i.e., exhibitions or project based, 

technology based or enhanced projects, performance tasks, etc. Higher order thinking 

skills should be included in the assessments.  

Performance tasks are tasks or projects through which students apply what they have 

learned to real life situations. Projects of said nature, in any subject area, may count 

for one or two test grades. For example, a teacher may grade one project for process 

and use that as a test grade and then give the same project a product test grade. 

Performance tasks should target both process and content. 

   Daily Work  
Daily work contributes forty percent (40%) of the grade. Daily assessments may 

include quizzes, assignments of a cooperative nature, notebooks, journaling, other 

project based exhibitions/performances, other higher order skills thinking 

assignments/activities. 

B. Grade Scale 

  All grades should reflect the academic progress of a student. The following grading scale  

  applies in defining progress of mastery of the Texas Essential Knowledge and Skills  

  (TEKS): 

   90-100  Excellent progress 

 

   80-89  Good progress 

 

   75-79  Satisfactory progress 

 

   70-74  Danger of failing 

 

   69-below Failing 

 

   NC  No Credit given due to excessive absences 

 

 INC Incomplete – This grade designation is given for incomplete work. 

  Incomplete work must be completed within one week for eligibility.                                                                                                                          

 

IP  Teachers, in an effort to encourage student learning and mastery of 

     TEKS, may choose to assign a grade of IP or “In Progress.”  For UIL 

     eligibility, an IP is considered a failing grade.   

      

 Each teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.  

 Each teacher’s grade book must contain a minimum of nine (9) grades 

 during the six week period. 
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C. Semester Grades 

 

1. The three (3) grading periods are added to semester exam grade and divided by four  

 to arrive at the semester grade.  

2. Only six week grades, not semester grades, determine UIL eligibility.   

3. To receive credit for a one semester course, the semester grade must be at least 70.                      

D. Yearly Grades 

 

1. For full year courses, the grade is the average of the two semester grades. 

 2. For a full year course, if a student’s semester grade is below 70, but the average of 

  the two semester grades is 70 or above, the student is awarded credit for both  

  semesters. 

 

The Mathis ISD recognizes that the individual needs of each student should be fulfilled and that each student 

matures and develops according to his/her own unique growth pattern. Thus, our teaching techniques are 

patterned so that each student receives instruction at the appropriate level of difficulty and complexity; our 

grading procedures reflect this also. 

 

District report cards reflect students’ progress through a prescribed set of skills appropriate for performance 

and development levels. Each campus will develop a regular system of portfolios, letters sent home, and 

certificates of progress to supplement and support report card information for all students, (i.e., special 

needs, at risk, G/T, etc.). 

 

All students in grades PreK-6 will receive report cards on a six-week basis. At the end of the first three 

weeks of a grading period, the teacher will provide a progress report to the parent or guardian. Also, if a 

student’s grade drops significantly (example: 95-75), parents or guardians should be notified and given the 

opportunity to seek help for that student. 

 

Parent-teacher conferences will be held as a means of discussing and reviewing a student’s strengths and 

weaknesses. Parent-teacher conferences will be held twice annually, at the end of the second and fourth six 

weeks. 

 

ACADEMIC INSTRUCTION & ASSESSMENT FOR MASTERY OF LEARNING 

 

Students with academic grades lower than a 70 must be provided opportunities of re-teaching, re-testing, and 

with learning opportunities to ensure that students master the learning objectives. In order to be consistent 

with the philosophy of student success and equity of educational opportunity, teachers should use a variety of 

instructional strategies. Academic grades should reflect the extensive data collected on each student using 

instruments such as the following:  

 Problem-situations:  

 Oral presentations;  

 Projects or independent study;  

 Analysis of creative products;  

 Skills demonstrations or performances;  
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 Essay examinations with definite questions;  

 Traditional essay examinations with general questions;  

 Compositions appropriate to the subject;  

 Daily recitations or papers;  

 Short-answer objective tests or quizzes;  

 Teacher observation;  

 Authentic Student Assessments/Portfolio assessment.  

 

 

GRADES 

 

Defining progress as movement toward mastery of the Texas Essential Knowledge and Skills as required by 

the laws of the state of Texas, the following grading scale applies: 

 

 

PRE-KINDERGARTEN-KINDERGARTEN 

 

The PreKindergarten-Kindergarten progress report system is as follows: 

 

S Satisfactory 

NI Needs Improvement 

U Unsatisfactory 

 

 

GRADING SCALE FOR GRADES 1-6 

 

Instructional personnel are to utilize numerical grades (0-100) in marking papers, tests, and other 

assignments in the areas of Reading, English/ESL, Math, Social Studies, Science, and Physical Education. 

Numerical grades earned will then be recorded in the grade book. The numerical grades will be reflected in 

the report cards as follows: 

   90 -100  Excellent Progress 

   80 – 89  Good Progress 

   75 – 79  Satisfactory Progress 

   70 – 74  Needs Improvement 

   69 or Below   Failing 

 

The grading scale for Theatre Arts, Art, Music, Health, and Handwriting is: 

 

  E - Excellent 

  S - Satisfactory 

  I - Improving 

  NI - Needs Improvement 

 

The Fine Arts grades consist of:  Art, Music, and Theatre Arts. 
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SPECIAL EDUCATION 

 

The Admission, Review, and Dismissal committee (ARD) determines the grading procedures on an 

individual basis for special students. See Appendix A-3 for Special Education Grading Guidelines. 

 

 

PROCEDURES FOR 

SIX WEEKS’ REPORT CARD GRADES 

 

Grades should reflect the academic progress of a student. 

 

Student behavior will not be reflected in the subject area grade, but rather in the section for conduct on the 

report card. 

 

PREKINDERGARTEN – KINDERGARTEN 

 

PreKindergarten and Kindergarten students will receive progress reports every six weeks beginning with the 

first six weeks. 

 

GRADES 1-6 

Students in grades 1 – 6 will receive progress reports and report cards every six weeks. 

 

Grades should reflect the academic progress of a student.  Six weeks grades are composed of major 

assessments and daily work.  These grading categories are described below: 

 

I. Major Assessments - Major assessments are sixty percent (60%) of the grade. These major 

assessments must include a minimum of three per six-week period. Major assessments include 

unit evaluations, major projects based on clearly defined criteria, performances, 6 weeks 

exams, student performance based projects i.e., exhibitions or project based, technology based 

or enhanced projects, performance tasks, etc. Six weeks exams are optional at the campus 

level. Higher order thinking skills should be included in the assessments.  

 

Performance tasks are tasks or projects through which students apply what they have 

learned to real life situations. Projects of said nature, in any subject area, may count 

for one or two test grades. For example, a teacher may grade one project for process 

and use that as a test grade and then give the same project a product test grade. 

Performance tasks should target both process and content. 

 

One out of these three assessments per six week period must be a major project 

integrating technology, i.e. multimedia presentation. Major Projects shall be 

developed in a democratic format; one which supports input from students, teachers, 

parents, and other stakeholders, thus making learning relevant to the learner.  These 

projects must have clearly defined criteria and: 

 

  a. are shared in written form with students prior to assessment; 

b. reflect the TEKS and curriculum objectives covered during the 

instructional segment of time immediately prior to or during the 

assessment of the project; and         
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c. have clearly delineated weights which are also shared with students 

prior to assignment and/or assessment. 

 

II. Daily Work (Minor Assessment) - Daily work counts as forty percent (40%) of the grade. 

These minor assessments must include a minimum of three per six weeks. Daily assessments 

may include quizzes, assignments of a cooperative nature, notebooks, journaling, are 

considered project based exhibitions/performances, other higher order skills thinking 

assignments/activities. 

 

It is strongly recommended that homework not be included in the daily assessment 

grades but rather that daily assessment grades be derived by work actually done 

during the school day on campus. Research shows concepts must be taught in the 

classroom and homework assigned to support concepts as needed for practice and 

mastering of concepts. However, if more than (6) daily assessment grades are 

collected for a six-week period, any additional daily grades may be homework grades. 

 

   

*Note: Teachers should consider and ascribe to quality of homework 

assignment(s) rather than focusing on quantity of assigned homework. 

 

 

SUBJECT AREAS TO BE GRADED: 

 

 I. Language Arts: 

 

  A. Reading: 

1. Each teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.  

2. Each teacher’s grade book must contain a minimum of six (6) daily work 

grades per six weeks.  

 

B. English Mechanics and Usage: 

1. Each teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.  

2. Each teacher’s grade book must contain a minimum of six (7) daily work 

grades per six weeks. 

 

  C.. Composition/Writing    

Teachers may designate a focused mechanics concept to be targeted within a 

holistically scored composition or may give two grades; a holistic grade and a 

mechanics grade (to include punctuation, capitalization, word usage) for the same 

composition.  Report card grades should be based upon at least the second edit but 

preferably the final product. 

1. Each teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.  

2. Each teacher’s grade book must contain a minimum of six (6) daily work 

grades per six weeks. 

3. Composition requirements by grade level: 

 a. 1st and 2nd grades– a minimum of 1 composition per six-week 
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 b. 3rd and 4th grades – a minimum of 2 compositions per six-week 

 c. 5th and 6th grades– a minimum of 3 compositions per six-week   

 

 II. Math: 

1. Each teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.  At least ½ of each test grade must be derived 

from problem solving situations or performance tasks. 

2. Each teacher’s grade book must contain a minimum of six (6) daily work 

grades per six weeks. 

 

 

III. Science: 

 

In view of current trends in TAKS Science, it is recommended that TAKS performance tasks 

begin to be included in the content areas of Science within the six weeks grades. Performance 

asks must have clearly defined criteria, which are understood by the student prior to the 

project. Scoring rubrics should be agreed upon by the grade level, approved by the campus 

principal, and distributed to parents and students prior to the assignment of a classroom 

project.  Journal writing is an integral part of a science program.   

1. Each teacher’s grade book must contain a minimum of  three (3) major 

assessment grades per six weeks.   

2. Each teacher’s grade book must contain a minimum of six (6) daily work 

grades per six weeks. 

 

 

 IV. Social Studies 
In view of current trends in TAKS Social Studies, it is recommended that TAKS performance 

tasks begin to be included in the content areas of Social Studies and within the six weeks 

grades. Performance tasks must have clearly defined criteria, which are understood by the 

student prior to the project. Scoring rubrics should be agreed upon by the grade level, 

approved by the campus principal, and distributed to parents and students prior to the 

assignment of a classroom project.  Journal writing is an integral part of a social studies 

program.  Whether or not to include journals as part of the students’ grades will be a campus 

decision.  

1. Each teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.   

2. Each teacher’s grade book must contain a minimum of six (6) daily work 

grades per week during the six weeks.    

 

 

V. Health and Physical Education: 

 

  A. P.E. and Health: 

1. Each P.E. teacher’s grade book must contain a minimum of three (3) major 

assessment grades per six weeks.  . 

2. Each teacher’s grade book must contain a minimum of six (6) daily work 

grades per week during the six weeks.    
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The grade scale for P.E. and Health: 

  

E - Excellent 

     S - Satisfactory 

     I - Improving 

     NI - Needs Improvement 

 

  

VI. Special Education Grading Procedures: 

 

Special education grading procedures for each student must be in compliance with his/her 

IEP. See Appendix-A3 for Special Education Grading Guidelines. 

 

VII. Conduct 

Grades for conduct, work and study habits, and participation in areas such as art, physical 

education, music, and foreign language are designated as follows: 

E  Excellent (ADD) 

S  Satisfactory 

NI Needs Improvement 

U  Unsatisfactory 
 

 

RE-TEACHING/RE-TESTING GRADING GUIDELINES 

 

If a test grade is below 70, re-teaching is required. Re-teaching is a continuous process; re-testing must only 

be done one time. Re-teaching should focus on those objectives of the test that the student did not master. 

The level of difficulty of the retest must be comparable to that of the original test. Only students who scored 

below 70% on the evaluation the first time can attempt reevaluation after re-teaching. The maximum grade 

for re-testing is 80.  Therefore, if a student in a retest scores a 78, the recorded grade will be a 78.  However, 

if a student scores higher than 85, the maximum grade to be recorded will be 85.   When re-testing is done, 

the non-passing initial test grade is dropped/replaced by the retest grade which is no more than 85. 

 

Since re-teaching is an integral part of the lesson cycle, it must be documented in the lesson plan book. 

 

 

MAKE – UP WORK GUIDELINES 

 

 A. No student will be refused an opportunity to make up work if he/she is absent. 

 

B. A student and/or parent/guardian must make arrangements for make up work on the day 

he/she returns to school. The teacher and student decide when work is due. 

 

C. Students absent only on a known test day will be expected to take a test upon return. If any 

student has been absent the day prior to an announced test and if nothing new has been 

covered, the student will be expected to take the test at the regularly scheduled time. If the 

student has been absent two or more days, the student will immediately make arrangements 

with the teacher for the make up tests. 
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D. Any student who does not appear for a prearranged make-up test or does not meet his 

prearranged due date for other work may receive a failing grade on that test or work. 

 

E. Any student missing work due to participation in extracurricular activities must make 

arrangements with the teacher for work that will be missed. Failure to comply with this 

procedure will result in a failing grade for that assignment. 

 

F. If a student has been sent to “in school suspension” (ISS), he/she is to receive credit for 

assigned work completed while there. If a student does not complete the assigned work, 

he/she will not receive credit. 

 

G. If a student has been sent to the Alternative Education Center, he/she is to receive credit for 

assigned work completed while there. If a student does not complete the assigned work, 

he/she will not receive credit. 

 

 H. See Appendix A-1 regarding UIL and extracurricular activities. 

 

 

ELEMENTARY HOMEWORK GUIDELINES 

 

. 

 

Homework is an essential part of the educational process. It serves a twofold purpose: 

 (1) to practice and reinforce skills that have been previously learned in the classroom 

  

 (2) to develop responsibility and positive work habits. 

 

Several principles of learning are involved in the teacher’s planning for homework. Homework tasks should 

be such that pupils: 

 Want to learn the task and perceive the task as important to learn 

 Are able to perform the task 

 Obtain success from completing the task 

 

It is important to distinguish between “homework” and “work sent home because students have failed to 

complete work for which ample time in class was provided.” These guidelines are not concerned with the 

latter. 

 

The following homework guidelines apply to all elementary students and classrooms (i.e., Gifted and 

Talented, Bilingual, etc.) 

 

1. Homework is to be well planned and purposeful. Homework is not “busy work”. It should 

help transfer classroom learning to the home environment. 

   

2. Homework assignments relate to class work and are an integral part of or an extension of the 

total lesson. 

   

3. Students should know the assignment’s purpose and should receive adequate instruction, 

directions, and help prior to taking the work home. 
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 4. Homework can include a variety of activities and skills: 

 Reading to find answers to a specific question 

 Brief drills in math or spelling 

 Collecting information 

 Review and maintenance of prior learning 

 Sharing ideas with parents 

 Situations in which students engage in creative thought 

 Explaining what is read or seen, classifying information, comparing and relating ideas, 

analyzing and applying principles, and experimenting with new concepts 

 Writing 

 Vocabulary Development 

 Reasoning and Logic 

 Various Projects that enrich and reinforce the learning.  

 

5. Homework should at times, also, involve students in home or community projects. 

 

6. The suggested amounts of time for homework per grade level are: 

 

  Grade     Daily* 

  PreK    5 – 15    Minutes 

  K    5 – 15    Minutes 

  1    15 – 25  Minutes 

  2    20 – 35  Minutes 

  3    30 - 45  Minutes 

  4    30 - 45  Minutes 

  5     30 - 55   Minutes 

 

Homework assignment for Prekindergarten and Kindergarten students include Reading and 

Writing to develop and enhance literacy. Students are expected to take books home to read 

and return the following day with a documented reading log for parents to sign. Campuses 

which choose to deviate from above recommendations must notify parents of the same prior 

to the beginning of the school year. 

 

 7. Homework assignments should be evaluated promptly and remediation provided if needed. 

 

8. Vacations and weekends are to be left free of homework so that pupils have opportunities to 

more fully participate in the social life of the family and the community. Weekend library 

book(s) or other similar reading assignments are acceptable in so far as they contribute to the 

concept of leisure and lifetime learning. 

 

9. When students have more than one teacher, the amount of homework by teacher per day 

should be in proportion to the percent of time spend with that teacher but must not exceed the 

maximum time allocations stated previously. 

 

10. Due dates on long term homework assignments, research papers and projects must also adhere 

to the above guidelines with the understanding that a student is provided the equivalent of a 

minimum of five homework days to complete the assignment. Long term homework 
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assignments may extend over a weekend provided that a minimum of five days are available 

prior to the assignment’s due date. 

 

11. Homework is not to be given as punishment. 

 
Quality, not quantity, is the guiding factor 

Determining 

Appropriate homework assignments for all students. 

 

 

Report Card Guidelines 

 

A student’s report card is a permanent record of a school year and should be prepared carefully and 

professionally as follows: 

 

 A. Information on the front (student’s legal name, teacher’s name, etc.) will be typed or printed. 

 

 B. All writing will be in black ink 

 

C. If a student has not been in attendance in a Mathis school for at least half of a six (Rule of 

Thumb = 15 days) week grading period, grades will not be marked for that grading period. 

Instead, write on the report card that the student has not been in attendance long enough to 

receive grades for that period, and post the number of days of attendance. 

 

D. Comments on report cards should be objective and based on fact. Major concerns should be 

dealt with by means of conferences. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



17 

 

 

Appendix A 
 

Procedural Information 

 A-1 Benchmark District Philosophy 

 A-2 Special Education Grading 

Guidelines 
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APPENDIX A-1 

 

Benchmark District Philosophy 

 

In accordance with Chapter 74, the Mathis Independent School District implements the Texas Essential 

Knowledge and Skills (TEKS); the state-mandated curriculum for all Texas students. To ensure that the 

appropriate sequence with the appropriate depth and complexity, MISD, with the assistance of district 

personnel including teachers, district curriculum coordinators, and main office personnel, have developed a 

scope and sequence for each grade level and/or content area. At designated intervals, district benchmark tests 

are administered for the purpose of: 

 

 Ensuring that the objectives in the district’s scope and sequence are being taught; 

 Aligning and revising the district’s scope and sequence; 

 Providing campuses with data to assist them in analyzing student achievement 

 Assessing the student’s mastery of objectives taught; and 

 Providing the district with overall information regarding student progress. 

 

In addition to the District Benchmark Tests, the information base for determining instructional 

goals/decisions in elementary language arts includes the following: 

 

 In Grades K-2, student results on the Texas Primary Reading Inventory (TPRI) or Tejas LEE, 

administered in the middle and end of year in Kindergarten and beginning middle and end of year in 

Grades 1-2 will provide the information teachers must use to determine instructional goals in 

language arts. 

 In Grade 3, students’ End of the Year (EOY) Grade 2 TPRI or Tejas LEE results will provide 

teachers the information they need to determine instructional goals in language arts at the beginning 

of the year. Grade 3 TAKS Reading administration will keep the teacher informed as to each 

student’s progress. Thereafter, Grade 3 students’ progress in language arts will be monitored using 

the results on the first administration of the TAKS test. 

 In Grades 4-6 Reading, previous year’s TAKS test results will provide teachers the information they 

need to determine instructional goals in language arts during the first and second six weeks. The 

administration of the Grade 4 or 5 TAKS Released Test, in their respective grades in December, will 

further inform teachers of students’ progress in language arts and provide them specific information 

for determining instructional goals until TAKS Reading is administered during the early spring in 

Grade 5 and late spring in Grade 4. 

 In Grades 5 Math, previous year’s TAKS test results will provide teachers the information they need 

to determine instructional goals in Math during the first and second six weeks. The administration of 

the Grade 5th grade Math TAKS Released Test, in their respective grades in December, will further 

inform teachers of students’ progress in Math and provide them specific information for determining 

instructional goals until TAKS Math is administered during the early spring in Grade 5. 

 

Language arts include listening, speaking, reading and writing. Each grade level must implement all 

Language Arts TEKS in order for the children to be proficient readers and writers. 

 

All campuses must participate in the District Diagnostic Exam Program; however, individual campuses 

always have the option of administering additional campus developed diagnostic assessments. Whether or 

not to use diagnostic exams as a grade in the grade book will be a campus decision. 
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            APPENDIX A-2 

 

 

Special Education Grading Guidelines 

 
Special Education students who participate in general education classes will follow the M.I.S.D. grading/retention 

policy. This includes Content Mastery, inclusion and mainstream students. These students will receive a standard 

district report card showing progress in the general education classes. This assumes that the students are receiving 

instruction in the TEKS at grade level with appropriate modifications. Such students do not need to have progress 

reported to parents using the IEP Report card. 

 

Special education students participating in general education classes may have the following modifications assigned 

by the ARD committee if appropriate: 

 Reduced level of mastery (below 70%) 

 Reduction in some of the grade level TEKS covered by the class 

 

If the current or objectives of the courses are modified extensively, then the student should have an IEP for the course. 

This could be done by selecting specific grade level TEKS and an appropriate level of mastery for the student and 

using these to develop an IEP. These students will be graded on the individual goals and objectives rather than the 

entire list of TEKS for the course. For these students, if will be necessary to include an IEP report card each 6 or 9 

weeks along with the regular report card. 

 

For students who are receiving resource class instruction or are being served in a Behavior Intervention unit, the 

district grading/retention policy will also be followed. There may be incidences where an ARDC will determine that 

the mastery level may not be applicable to the student. The ARDC must then determine what is the appropriate level, 

the student’s functioning level, as well as the documentation of decisions. These students will receive a district report 

card, but in addition, they will also receive a progress report on the goals and objectives that are in their IEP. 

 

Students who will receive services in a life skills unit will not be required to follow the district grading/retention 

policy. The mastery level for these students will be determined at the annual IEP meeting. An IEP report card will be 

sent to the parents to show progress on the goals and objectives written. The IEP Report Card will serve as the means 

of communication to parents on the progress of their child. 

 

Relationship of mastery of IEP objectives to district grading policy- All IEPs must have measurable objectives, which 

is different than the district’s grading/retention policy. The teacher to determine success of a specific objective uses the 

mastery level of an objective. If an objective has an 80% mastery level or 3 of 4 attempts for success, then the 

committee has determined that his child is expected to meet this objective at a higher level of expectation than the 

expectation held for general education students of 70%. Each objective must be discussed individually to set an 

appropriate level of measurability, which will then determine the success of the goal under which the objective was 

written. 

 

Examples of objectives which should be considered for a mastery level of greater than 70%: 

 Toilet training or other hygiene related objectives 

 Behavioral objectives related to physical or verbal aggression. Since this behavior 

Cannot be tolerated in the school it is likely that the mastery level might be 100%. 

 

The decision to promote/place/retain any special education student is an ARD committee decision. Consideration of 

retention for any special education student should be addressed by the ARD committee. Documentation of efforts 

made of help the child must be discussed along with any other information that is pertinent to making an appropriate 

decision. Please be reminded that at the end of every six or nine weeks, review of the students’ progress in both 

general and special education classes will help the ARD teacher make the necessary remediation or changes to help the 

students succeed. 
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It is important to note that if a child is receiving services in a resource class or self contained unit and is not earning 

passing grades, the situation should immediately be addressed by the ARD committee. Students in any special 

education class should receive instruction at their functioning level with the appropriate modifications. If a child is 

failing in a resource or self contained class, then the instructional teacher and ARD Meeting teacher, if different, must 

meet to discuss the reason for the failure. There should be little or no failure where instruction is being provided 

through special education. Again, the matter of promotion/placement/retention needs to be discussed at an ARD 

Meeting where all documentation can be discussed. 

 

It is expected that every student in special education will make progress in the general education curriculum and/or 

their individual goals and objectives each and every year that they are in the program. Any student who does not 

master most of their goals and objectives during a year ad/or who has not demonstrated progress on the TAAS/TAKS 

or an alternative assessment measure should be reviewed by the ARD committee. Option to consider might include: 

 Request additional assessment 

 Consider a different placement or a lower pupil teacher ratio 

 Consider seeking alternative materials or strategies 

 Consider requesting observation of the student by a special education supervisor, a district specialist 

or a consultant 

 

We have no absolute obligation to take all reasonable actions to assist special education students to make 

continual progress on their educational goals. This does not mean that we can guarantee a specific level of 

progress for any student. It does mean that we will constantly monitor and adjust our programming for a 

student to address any lack of progress. This should also include frequent communication with the parent. 
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APPENDIX A-3 

 
Out-of-District Grade Conversion Table 

 

 

 
I. Out-of-District Numerical Grades with Conversion Table from Sending District 

 

 A.   When converting grades from an Out-of-District transcript on which a grade 

  conversion table is printed, the Out-of-District printed scale shall be used. 

 B. In the event that the sending district awarded credit for a grade below 70, the 

  student will receive a 70. 

 

 

II. Out-of-District Letter Grades without Conversion Table from Sending District 

 

  

 On out-of-district letter grade transcripts for which no conversion table exists, 

 grades shall be converted as follows: 

 

  A+  =  100  C+  =  79 

 

   

  A  =  96  C  =  77 

 

 

  A-  =  90  C-  =  75 

 

 

  B+  =  89  D+  =  73 

 

 

  B  =  86  D  =  72 

 

 

  B-  =  80  D-  =  70 

 

 

        F  =  69 

 

 

 

 

 

 

 

 


